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INTRADUCTION

Ten years ago the topic of inservice education for school personnel would
not have attracted much atiention or interest among faculty and adminis-
trators of hicher education iustitutions. But today the situation is

d: fferent, nuch different. “0lleges and universities -~ especially their
departments or schools of education -- must be concerned about the kind
of insorvice cduycation apportunities nrovided for school personnel. They
neve no option unless they cease to offer educational personnel develop-
ment programs.

“evelopments within the last decade have drastically changed the con-
sitjcns which were characteristic of the sixties. These developments

are nyiti-dimensional in nature involving social, political, economic,

and educatdions ] considerations. The institutions of higher education

in particular have been impacted by these chances., It seemed appropriate,
therefore, for the Association to sponsor another in its series of leader-
ship training institutes and to focus the institute program on higher edu-
cation's role in inservice education.

Program elements were incorporated which would (&) examine the present
context in which inservice education must be planned and delivered, (b)
address the issues inherent in defining +inservice education and its
purposes. {c) present alternative delivery systems, and (d) explore in
depth what higher education's role in inservice education could/should
be.

Because so much of importance occurred during this two and a half day
cenference in Atlanta, and because participants insisted that a summary

this report in the form of highlights of the institute program. It
consists of excerpts from manuscripts and oral presentations, summaries
of group work and individual evaluation forms, quotations from taped
interviews. and editorial paraphrases. We hope that these highlights
will be useful to those who participated in the institute as well as

to others concerned about higher education's role in inservice eduration.

Special recognition is due those persons who gave presentations at ..e
institute, to the reactors to those presentations, as weil as to inrstitute
participants, for it is essentially their ideas which make up the suvbstance
of these highlights. Recognition is also due Carl Grant, Directosr of the
Teacher Corps Associates Project; Shirley Bonneville and Penny Earley of
the AACTE staff; and Lana Pipes of the ERIC Clearinghouse on Teachar
Education staff for their contributions to the Institute and the develop-
ment of this publication,

Karl Massanari
Editor




. INSERVICE EDUCATION: PERCEPTIONS, PURPOSES AND PRACTICES

An attempt to provide a rationale for the present
state ¢f the art, and a projection for the future.*

Herbert Hite

The purpose of this paper is to analyze different, but effective, approaches
10 the inservice education of teachers, and to offer a rationale for the
wide range of practices which exist. The paper 15 ntended for PEFSONS i
are responsible for planning and directing inservice education programs,

After examining the reasons for the increased
importance of inservice education from the point
of view of colleges of education, state depart-
ments of education, school districts, the public,
and teacher organizations, the author summarized
the status of inservice of education as follows:

Unlike the preparation of beginning teachers, inservice education has no
tradition of what constitutes a basic program. Different perceptions fmply
different sets of values -- what ought to be the way to undertake profes-
sional development. Because values do not lend themselves to technical
criticism, each different definition may be legitimate for its supporters,
The way inservice education is perceived seems to determine the activities
and content of programs. Thus, there are very different perceptions of
inservice education which lead to equally different programs in operation,

The author then addressed the definition problem
and offered a trial definition of inservice
education:

Inservice education consists of those experiences which are designed to
help practicing teachers improve their services, both to clients and
colleagues. Value-laden words in this definition are "designed" and
“improve.® The first implies purpose; the second implies higher stan-
dards of perfeormance.

He noted that different agencies within the
education profession tend to emphasize different
aspects and purposes of inservice education and
hence its definition depends upon who defines i+t.
This creates a dilemma.

The dilemma for teacher education seems to be that there may be no spe-
cific guidelines for inservice education which are appropriate to avery
situation. Unlike the preparation of beginning teachers, the continuing
education of experienced teachers may not be generalizable, but specific
to the values concerning inservice education which are held in each local
setting,

*It s anticipated that the complete manuscript will be incorporated in
a future AACTE publication on inservice education.
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After examining conpetency-based teacher education
as an example of the di.lemma, the author addressed
the topic of what are the determiners of inservice
education programs.

Determiners of Inservice Programs

A blend of local conditions probably determines the purpose of inservice
education for each specific project. At least four factors contribute
to this lacal set:

(1) The person or agency who has most control over the
reward system will have certain priorities.

(2) The State, local board of education and the Federal
government may have laid on guidelines which limit or
shape the program.

These two factors contribute heavily to

(3) The operational meaning of inservice education. This
meaning is perhaps most critically defined by

(4) The role of teachers. Is dnservice education something
which is (or should be) dome to teachers? Should it

be done by and/or with teachers?

These four conditions will reflect both the status of inservice education
in the local setting and will have much to do with how the planning team
define what ought to be the nature of inservice education. Twg other
factors probably have most to do with determining what is possible. These
two factors are: - o

(1) The resources which are available for inservice education --
both human and material; and

(2) The incentives for teachers to undertake inservice education.
There will also be incentives for agencies -- for the local school dis-

trict, the cooperating university, the teachers' organization and perhaps
the community.

The characteristics of the actual inservice plan are logical conseruences
of the value judgments which shape purposes, and the resources and rewards
which determine the impact of the program.
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Fifteen Factors

In addition to the four factors which seem to have much influence on
purpose and the two factors which seem to set limits for the program,
there appear to be nine other factors which characterize the program
which results. A1l 15 factors are listed and described below,

(In the complete manuscript, variations for
each of the fifteen factors are delineated.
They are not in¢luded here.)

1. The Authority Structure, or Control: Who owns the program? Who
controls the rewards? Granted that all effective programs involve
the groups who will be affected in the decision-making process,
nearly always, one of the agencies has the most weight in deter-
mining the thrust of the program.

2. Mandates: What state regulations, legislation, federal guidelines,
or tocal district requirements shape possible inservice education
program goals?

3. What does inservice education mean in operation terms to local teams?

4. The role of teachers in the program: Are teachers seen as subjects
for remedial instruction? Are they thought of as needing constant
monitoring to be sure that they are accountable for basic skills?
Are they thought to be fully-credentialled professionals, capable
of designing their own continuing education?

5. Resources: How much program will there be? How much expertise can
be brought to the site? How much time of teachers will be released?
What will be the effects of outside funding?

6. Intentives: What are the extrinsic and what are the intrinsic rewards?

7. What 1s the potential role of CBTE?

8. How are performance objectives, or specific goals, defined?

9. What is the nature of the content of the program?

10.  How will the program be delivered?

11. What are the roles of the teachers of teachers?
12. How is the community involved?
13. How will teachers' participation be assessed?

14. What is the process for monitoring the program?

15. What are the long-term goals?

Y
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The author then presented detailed scenarios

of thrae different inservice education programs
clustering the determiners in different sets
and moted that "all three programs may be equally
effective -~ different, but equal.” He then
offered suggestions for how inservice education
programs should be planned,

Steps_in Planning Inservice Education

Are there some lessons from this analysis? Given the complexity of
planning programs on the basis of variable conditions and sets of values
regarding inservice education, there are still a few procedures which
seem indicated.

It seems clear that a planning team should attempt first to define the
purposes for an inservice education effort. An analysis of local con-
ditions will probably indicate what is, or has been, the status of
inservice education. Mandates from external agencies and the aspirations
of local participants will help define what ought to be the nature of

the program.

A study of the potential resources and incentives will determine what

is possible. Then, the actual program should be planned to achieve the
possible, The accompanying chart illustrates this planning process.

Step 1 DEFINE PURPOSES |
| | I B
i W ‘
Step 2 | ANALYZE LIMITS
—
Step 3 DESIGN PROGRAM COMPONENTS
L0



EXCERPTS FROM THE REACTION TO THE HITE PRESENTATION

Joe Richardson

Professor Hite presented a comprehensive review of the problems,
practices and possibilities for inservice education. He stands clear
of attempting any closure of prescribing « panaceas. The issues ware
clearly stated and included the perspectives of both higher education
and elementary/secondary education.

Hite addressed the problem of higher education's response to the re-
quest of teachers and administrators for inservice experiences by
chroniciing some of the attempts that have been made in the past., He
touched briefly on the notfon that perhaps those of us in higher edu-
cat'on may need some inservice in order to be effective with elemantary
and secondary teachers. Further elaboration could have been made %0
include the possibility of college and university personnel spending
more time in school observing, listening, becoming aware of school
settings, and in general developing relationships that foster col-
laborative problem solving techniques. It seems clear that many of

us in higher education do need inservice if we are to be more effective
in working with school personnel.

It seems rather obvious that inservice offerings developed solely out
of individual expectancies for "good teaching" behaviors are in-
sufficient,

Certainly the whole question of teaching load and faculty responsi=
bilities needs to be re-examined. The traditional credit-hour, course-
Toad notion does not cover this sort of arrangement.

Professor Hite discussed the competency-based teacher education move-
ment. His approach was reasonable and sensible. CBTE may have a part
Tn an effective inservice design. However, a total application
generalized as the model for inservice is restricted and unrealistic.

Membership consideration was given to concepts involving community in-
volvement. Any inservice effort needs to consider the role of the
community both from the standpoint of needs as conceived by the com-
munity as well as utiiization of community resources in the design

and implementation of inservice activities.

Professor Hite has provided a real service through the development of
his paper. He presented an accurate picture of the state of the art
and then proceeded to describe a number of alternatives that might he
considered in improving efforts in inservice activities. His emshasis
on developing a collaborative model may well have been the significant
message,

11



11, THE SCHOOL OF EDUCATION AND INSERVICE EDUCATION®
Roy A. Edelfelt

... It 15 mo secret that the inservice edvcation of teachers and other
personne] Yn education is a topic of major concern to people within and
outside the teaching prafession! The ipadequacies of inservice education
have béen well documented 1n recent writings and speeches, Teachers,
other educators, and the public have in various ways indinated that this
is_the timg to give attentign to the career-long development of public
5Choo] WNW@{“W”! Howe are tn have the quality of scheools this nation
needs

I will not belabor the background, present practice, or the reputation

of inservice education further because that case is made adequately
elsewhere, I will attempt to give attention to the circumstances of
inservice education as I think they exist in higher education and suggest
some ¢hanges that ought to be considered by members of the higher education
community (particularly schoels, colleges and departments of education)
with their colleagues in the public schools. I want to reiterate the
phrase with their colleaquey in the public schools because I don't think
progress in inservice education can proceed without that collaboration.

I den't think you would want it to when you consider the problems we

face in the teaching profesyion. The prob?em of proceeding with your
colleagues in the public schools is unique and difficult. It {s fraught
with academic, social, and political hurdles......

The speaker then discussed in some detail the nature
of these academic¢, social, and political hurdles.
Particular attention was given to the "cultural

and sociological differences between public school
and college personnel” which has reculted in such
differences as those exemplified in: (a) the
degrees of freedom enjoyed by each group in their
respective control of time and schedule, freedom
of movement, ~rd in perogatives in decision making;
(b) teaching styles employed; (c) the bases for
determining teacher/faculty loads, and (d) the
nature of reward systems.

.. My fntention in bringing out these facts is not to discred’' anyone.
When depariments, schools, and colleges of education succeeded in joining
the university community, they bought into that system,

It 15 now apparent that accepting tradition:! undergraduate and graduate
traditions in higher education does not serve professional purposes very
adequately. Teaching of the kind and quaiity we advoccate in schools of
education does not prosper well in such circumstances. A professional
school regquires much lower teacher-student ratios for effective professional
training. Clinical and field experiences ir graduate or inservice education
require mych more time and faculty attention. If teaching, research, and
field experiences are to be welded together to create and develop the

*The complate manuscript will appear in the March-Aoril 1977 issue of the
Journal of Teacher Education.
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teacher-scholar as a professiorl practitioner, some d¢ifferent formulas
for college fawlty loads are needed. ....

The political system of the college or university cannot continue to
control the professional schools of education. He camnot relegate
decis¥ons about admissdons, wrriculum, courses , Fleld services and
inservice education to acadenic semates that include the entire college
or university. The notion of an all-university teacher education program
must be reinterpreted so that the people who know most about the profes-
sion - professional teicker educators and prictit foners -- make the final
Judgnents. This is not to say that professor: from other fields, as well
s many others, do not hawe an important vole in professional education
decisions, It does issert that control of the profession must be by

the profess ion, within the perogatives delegated to us by the public.

There are sever:l intertelatel aspects in the present scheme of teacher
educat ion thit require charge and sustained reseirch and development., [
will suggest some changes 1s they relate to fnservice education and the
school of education anct ask that you consider them in an R & D framework..,...
Inherent in what 1 suggest s the conviction that Inservice education not
be considered in dsolation, It is part of a tota) preservice and inservice
teacher education scheme, It interrelates (or should) with curriculum
development, the dnprovement of instruction, and creation of an environment
for productive, constructive 1iwving and learning. It demonstrates account-
ability: 1t illustrates 41 acton a profession ensuring that its members
maintadin satisfactory Tevels of competence.

Nine Suggestions for Teacher fducation

First of all I suggest that schools of education should become professional
schools in the conmtrol and service of the profession. Essential to status
as a professional schood 45 more autonemy in the university community.
Mequate autonomy, actompanied by a cormitment to the teachs ng profession,
should make possible i wew lew of the condition of the profession--where it
Is, where {ts needs are, where ¥t should go, and the role of higher education
in serving the profession. Sucha review should be undertaken by profes-
sfomal schools with practitioners. ... ..

A second suggestion ¥s hat schools of education need to give attention

to adult Tearnimg. If schools of education personnel are to help teachers
and other professienals in schools, they have ot to develop new ways to
treat and issocate with schoal personnel. College professors cannot
continue to treat school persannel like children, or 11ike students 1n the
traditional sense. I make this argunent not only because professors can
no Yonger defend the status of such a relationshp, but, more important,
because that reTatdonship 45 unsound ,l’:sychamgicaﬂy. Mature school per-
sonnel will mot respond to -- nor will they learm much from -- professors
who expect or demand <onfornarce , subservience, and deference........

This is a third suggestion: Scthools of educatiorr a¥so need o explore more
effective vays of capitalizing the contribution subject discipline pro-
fessors can mike to insewvice education. The approach to such a contri-
bution 1s established in preservdce teacher education. The approach in
inservice education is stil] Tirgelyad hoc, that is to say, there is no
established pattern,, ... . It couTd be that we are on the brink of a new

L
8



era with college subject matter specialists, created by their respect for
teachers who are better prepared, their interest in staying employed, and
their recognition that teachers cu’liectively have considerable political
power, Whatever the reasons, I suggest that schools of education and public
school teachers should exp]cre new ways to use academic specialists from
the colleges as consultants, informants on new developments in their
disciplines, and co-workers in building exciting and stimulating intel-
lectual environments.

A fourth suggestion is that research be made more of a feature in inseyvice
teacher education., If, at first, research has a less than desirable conno-
tation, I would be satisfied with calling it a more systematic approiach to
teaching. Teachers typically don't have enough time to be hignly systematic.
Until more time for teachers is available, schools of education cin incor-
porate systematic approaches into programs as a part of inservice education.
They can use graduate and research assistance and student teachers to assist
teachers in solving problems teachers want to solve. .

I hardly know how to label suggestion number five. It has to do with the
linkage between schools of education and public schools. The idea could
be highlighted by an internship program -- a carefully supervised, paid

year of service following existing programs, a program designed to bridge
the gap between preparation and work, between theory and practice, and to
assure that adequate help is given the beqginners before the full weight

of a professional assigmment is carried.......

My sixth suggestion again is an idea that is difficult to label, rartially
because it is nebulous and partly because it is not easy to pin downas
strictly a schoo! of education responsibility. The idea grows out of the
realization that no effort at inservice education is apt to get very far
today unless the organization and schedule of the school are changed,
Teachers don't have the time or energy to do much more than they re
presently doing..... I’F inservice education is to become an integral part
of the teacher's job 1t must be moved into the schedule of the day......

A seventh suggestion has to do with the imservice education of college
professors, Collage professors will need to learn to work in different
modes and different settings to contribute to inservice education for
school practitioners. It may be important to also mention fnservice
education for schoel of education administrators so that reward systems,
faculty loads, and faculty expectations might be changed........

An eighth suggestion is that schools of education consider the need for
new types of personnel for inservice education. Some of these should be
professionals to staff new institutions 1ike teacher centers and training
complexes. Others could be on the order of what the British call advisors,
Perhaps some new types need to be created to meet American demands, such
as inservice counselors for teachers and other personnel. There may also
be new types needed in schools of education, If the university model of
school is to be challenged as schools of education become automnomous,
perhaps the instructor-assistant-associate-full professor model is ¥nade-
quate or incomplete., Are field agents, school-col lege cecrdinatars of
inservice education, field research coordinators, etc., needed? .



There is therneed eventually to seek a2 broader s.cope for inservice
educat fon thin iny of the institutions or organi atioms that have a
pir€ init. And wou may wondler why as an enployee of a teacher organ-
juation I haven't sa il mr¢ about teacher organi atioms. I assure you
thatl have sa¥l @ greatdeal by inference. “ou will note that I have
reflected the bel defs of NIA that inservice s#af f dlevelo pnent should:

be percelved is an esserutial and contimcus fumction of a
career in teach-ing ind an extens don of pres<rvice prepiration.

be estallished Tirgely on the basis of teicher needs as
icden tif fed by teic hers.

be plinmed, governel, and evaluated by teichers and others
directl y related to tFe schooling entetprise.

be integra tect into tach teacher's profassioral assigmment
through negotiated cortracts.

bee finarced by public fumds .

I have ilso put ny enphasis om perceptiors of inserwice education as they
relate to higher educitiin because jous ave Jar-geTy a higher education
audience. But the most mpor#ant reaso for takding this tack is because

I believe time 4s wrning out for schools off educitdon ira i mservice
edication. Ef sme changes {nattitude ad functionare not made, it
couild be that the traditiorm! graduite prograns wil g g< on in higher
eclicati on but the main actiom in inservice elucation will be handled
largely outs¥le the structure of schols of edacation. I think there

is stil ] tine for the peple n schol s of elucation ta mike sone choices --
Choices abwt who your mest. prom-nent <ol leagues ire, choices about the
fumc tion and roTe of higher ediication in Inserwic ¢ elucation, choices about
hca and by whwom decis fons will be made irs irasewvi e ederca tion.

Thie shift avay from schools of eclication in inservice edu<ation will not
be- abrupt. It wil? be gndual ard often wbstle, but 11ittle by little it
Wi ll be evident that the tollete and umiversiity asan dnstitution is not
in the minstrean of drserv-ice edicatien for K-12 pestsonnel . Individual
professors wi 1l be (they ire now) pitked ofF as privite cansul tants, other
ig<ncies will contrict for specific services to u=e higher education
resowrces, but i1 rune of thes¢ appriaches wil® higher edecation be a

pa rtrwer .

y last suggestion is that wou im hither educatiom encoirage changes in
schools of education €0 mke thems profess fonal sckools of the profession,
by the profession, and for #he professdon. The teaching profession is
now compretent enqugh, powerful enough, indlarge enowghs to control its
wrndestiny, [t newds the higher edication comsporent, but this segment
nust be @ vital, responsdve . coop erative pirtof ehe profess fon ready to
leal with pragnatic as well is theoretica® pwoblems and ready to align
ftsel f with the sch<ol pepTe In the mamoth task of im preving public
tducation §n Arerica. ;

Lo
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EXCERPTS FROM THE REACTION TO» THE EDELFELT PRESENTATION
Lucille Jordan

... Roy spoke of the interactive needs between colleges and public
schocls and the changes that certainly must occur in them. [ strongly
concur with that point and suggest that it is high time for those
changes to take place. It is already five minutes to midnight...

.VWe have talked a great deal about relating theory to practice.
Thrﬂugh the years we have verbalized about it; we now need to see more
of it in action. We need college professors who will come out and work
with us on some of our real honest to goodness problems in inner city
instruction.

.Public school teachers need help in career education...how to deal
w1th awareness in the early stages of education, planning the ex-
ploration period out in the community, bringing the pupils to the de-
cision making process . One of the books which I am asking folks to
read is Alex Frayser's "Adventuring, Mastering, and Associating:

New Strategies for Teaching." It is full of excellent ideas for
teachers and professors.

. ..Another area in which teachers need more help from colleges is in
multicultural education. We are finding that public school teachers
have had more experience in dealing with that area than college pro-
fessors. We can't find much help. ..

...Me are doing some curriculum vevision in the area of moral/ethical/
citizenship education. We have looked at Kohlberg's theory of values
education, but we need more help,

.Again, we need assistance in helping pupils to develop critical
h1nk1ng sk111s; 1in understanding decision-making processes, and in the
use of higher level questioning skills.

...Now if professors and school adminfstrators can't help teachers
with their needs -~ those [ have mentioned and many more - then it is
time for professors and administrators to have some 1nserv1ce education
s0 that they can.

..Above a1, we need administrators who can handle a systematic plan
FDr 1nstﬁuctian, who can develop it, who can sell it, who will support it.

...We need a great deal of help for our administrators, and for all of
those with human relations problems.

,..We need to look at evaluation im a whole new way...we need help 1in
appraising research.
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... Governance is an important consideration; I support group decision
making...T know that this morning our schools are full of teachers
who are dominated by autocratic principals, and they in turn feel
dominated by those faceless administrators who never come to the scene
of action. That kind of operation will have to cease. Administrative
convenience often indicts the best instruction on the college campus
and in the school classroom.

.-.As we move to inprove education, all of us need to recover some of
that spark which made us choose this profession instead of some other...
Whatever helped us to deal with the problems through the years and
sustained us 1s our greatest strength...let's move out on those
strengths...and Tet's be optimistic about the future.



IIT. IMPROVING INSERVICE EDUCATION: THE CHALLENGE T0
HIGHER ECUCATION INSTITUTIONS*

George W. Denemark

Some Views of Teaching and Teacher Education_that Require Serfous
Reexamination 1f not Outright Rejection

1. A profession becomes a profession by calling itself one.

The Commission on Education for the Profession of Teaching of AACTE
stressed the importance of a knowledge base or "professional culture,"
holding that "to fail to deveiop principles, concepts, and theories,
and to validate practice is to vestrict the occupation to the level

of a craft. . ., Without a shared, systematic, and scientific knowl-
edge base for pedagog1c31 decisions., . . teachers remain forever
captives of limited personal experience, whether their teachers'

or their own." While teaching continues to lack a precise, well-
defined professional culture, there is promise of an awakening

sense of need Tor such.

2. MWe really know what is_needed to improve education--all that is lacking
are_the resources to do the job.

Such statements made by school system, state department, and university
personnel ignore the complexity of the problems we confront and often
mistake symptoms and surface remedies for genuine understanding.

3. Jeaching, research, and service--the traditional functions of a
university, are and ought to remain separate Funct1ons

Limited resources available to teacher education makes necessary more
attention to ways in which teaching, research, and service can rein-

force one another rather than being viewed as competing for the same

dollars and time.

4. Practitioners in teaching are elementary and secondary classroom
teachers--most others are adversaries.

College based teacher educators need to be viewed as practitioners
too, but simply functioning at a different point in the educational
enterprise, Encouraging adversary rather than colleague relationships
between school and college educators can only weaken the influence
of teachers on the educational enterprise.

5, Classroom teachers ought to be involved, but teacher organizations are
preoccupied with their own agenda- -we know some dedicated teachers we
can name to our councils instead of turning to organizaiions to name
representatives.

*The complete manuscript will appear in the March-April 1977 issue of the
Journal of Teacher Education.
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Such a view is often temptimg but it is 1ikely to reduce or eliminate
the broad-based commitment of a professional group when their support
is needed for Tong range educational change.

6. Equity demands parity and parity means equal involvement of all concerned

in _every decision,

More attention is needed to clarifying where expertise lies in relation
to particular educational issues and problems rather than assuming that
all will be equally able to contribute to every issue.

7. If 'they" don®t shape up, wve'll just have to go it alome,

Lack of consensys among teaching professionals results in lack of ,
power base, Many different views expressed by educators often cancel
one another out and cause legislators to ignore all of them and turn
to others less qualified to advise.

8. Teacher education is an all-university responsibility.

This position often has prevented building of a sjantficant con-
stituency in the field. Most umniversity administrators look else-
where for measuves of prestige of their institution. Teacher education
needs a clientele Tike agriculture to support its case. But county
superintendents say they can do it better and teachers say it wasn't
much help--too theoretical.

9. Teacher education is too theoretical.

Perhaps instead it {s not theoretical enough but rather preoccupied
with outdated reality,

Schools of Education are seldom sufficiently practical and reality
oriented to please their public school associates. Neither are they
sufficiently acadenically oriented to attain full status with their
university colleagues in the 1iberal arts disciplines. Yet, to
properly discharge their Tiaison between these agencies essential

to effective teacher preparation, they must deliberately perpetuate
nuch of this ambiquity.

10, Teacher education is improved as it is transferred to the field.

Improved opportunities to see teaching ideas in actiom is important.
But there is no magic in field experience. It is not meaningful
simply because 1t {s “out there." Rather, it is meaningful as it

s carefully planned, structured, interpreted, and Yinked with
theoretical or foundational studies. Contact with reality without
the perspective of theory fosters adjustment to what is rather than
stimulating realizatian of what could be,

1. Differences in program and outlook represent a democratic virtue and
responsiveness to varying needs, ' S

Differences often represemt breakdowns in comunication among pro-
fessionals. A reluctance to address squarely significant issues

19
14




with a commitment to either resolve the differences through study
and debate or to recognize that those that exist are properly
reflective of significantly different needs or purposes results
in proliferation rather than deliberate diversity.

12, Preservice and inservice education are the two principal components
of teacher education. '

The emphasis of the preservice preparation experiences should
necessarily be placed upon generic kinds of knowledge and skills
seen as providing a foundation for successful terching in a specific
setting and with particular student characteristics and needs. This
has not meant that learning experiences have dealt generally “*th
the responsibilities of teachers, for to do so would deny the - -
tribution which experience in rea1 situations can make to con: - -nal
understandings. Instead, it has been premised upon a recogni:‘:r,

of the broad range of specific learning situations teachers enccunter,
ewen within a single community or school system, and an effort to
jdentify and focus upon the common threads or principles which run
through all of them.

This conception of preservice preparation recognizes the impossibility
of situation-specific teacher education conducted outside the context
of that unique teaching-learning milieu to which it must adapt. Rather
than seeking to prepare individuals precisely for a particular assign-
ment (which neither the institution nor the candidate can predict with
any certainty) most preservice preparation programs seek to identify
and communicate gener1c teaching knowledge and competencies and instill
values supportive of continuing learning, and encouraging flexibility
of teaching approach in order to relate functionally to varying
teaching tasks, learning styles, and needs of their students. In most
instances such generic knowledge and skill will be transmitted through
the use of concrete examples and real sftuations. But at this point
the purpose of the specific is to {lluminate the generic.

After employment in a regular teaching position, the key questions
asked of the individual change and the character of the professional
education carried on must change as well, The questions asked by an
employing school system shift from “"Has this individual exhibited
gatentia1 to do the instructional job for our school system which
is needed?" to "Has this individual demonstrated on the job in our
school system the kind of effectiveness needed to make us confident
about retaining that individual and making a long term, perhaps a
lifetime commitment?" The school system's judgment is very properly
a narrow and situation-specific one, in contrast to the earlier
Jjudgnent of the training institution and the initial certification
process .

One dimension of inservice education 1s that derived directly from

the experience of teaching, the learning that stems from doing the

Job for which the individual was employed. Another dimension is

that which the individual and the school system decide is important

to the further development of professional competencies as they apply
to the teaching assignment. The culmination of the inservice somponent

29
15




of the teacher's professional development is an education which has
enabled that individual to function effectively in the particular
school culture to which he has been assigned.

As described by the Comission on Education for the Profession

of Teaching,*, 7
Continuing professional development reaches beyond the
support of beginning teacher efforts to apply teaching
knowledge and skills to particular school and community
situations. It reaches beyond the meeting of specific
school system needs through inservice education. Its
function is the development of professional teacher-
scholars, capable of high levels of diagnosis and pre-
scription; coordinating the instructional e’forts of
other professionals and paraprofessional associates;
and exercising leadership in school, community, and
the profession. Continuing professional development
aims at proficiency, at mastery, even at brilliance in
the performance of instructional responsibilities.

While the chief respunsibility for continuing professional
development must rest with the individual teacher and the
organized profession, the major vehicle for carrying out
professional development objectives still doubtless remains
the graduate programs of the colleges and universities,
enriched by the collaboration of school systems.

13, Student credit hours represent the best way to allocate resources
fn higher education. best | ALY 7

Program decisions in higher education based on student credit hours
have often neglected field service activities and professional
development needs that are more specific, shorter term, and less
adaptable to conventional schedules and classroom presentation than
those which can be met through conventional college classes. The
exp: 'ding use of continuing education units (CEUs% is encouraging
for t could provide a mechanism for reflecting such activity on
the transcript of students enrolled, in the work loads of faculty
members, and in the budget allocations of units seeking to respond
to such needs.

14. (ompetition among area cclleges improves efficiency and stimulates
quality. — . 2 A , ,

Pressure to compete causes some institutions to say "You name a
problem, we'll make it intc a course and give graduate credit for it.”

*Robert B. Howsam, Dean C. Corrigan, George W. Denemark, and Robert J.,
Nash, Educating a Profession, American Association of Colleges for Teacher
Education, One Dupont Circle, Washington, D.C. 20036, 1976.
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15. Completion of a baccalaureate and an approved TEP should result in
continuing certification for an extended period.

A multi-level certification plan is needed. Under such a plan
certification upon completion of a preservice program is intended
1o register an informed professional judgment that an individual
has acquired a "safe" level of knowledge and skill sufficient to
begin the practice of teaching. Any extension or renewal of that
preliminary certification needs to be based upon the individual's
demgnstrated capacwty to apply 1n1tia] learn gs to a Specific

pﬁE?Essicnal co]]eagues

Continuing certification then, still for a fixed period of time,
{perhaps five years with possibilities for renewal or extension)
is granted to individuals capable of demonstrating the successful
application of generic concepts and principles to a particular
environment and who have been enriched by appropriately related
professional and academic studies.

Continuing certification should not be attained simply by completing
additional formal studies but rather through demonstrated teaching
competence enriched by job related studies. To support the con-
tinuity of phases of professional development and to insure that
continuing certification is not withheld from an individual because
Df biases or cher 11miting factcrs 1n the Judgment of TDca1 school
support1ng cent1nuing ceFtiF1cat1on shou]d prov1de For Tnput FrDm
personnel representing training institutions, the state agency,

and the organized profession as well as from the school system.

16. Permanent certification should result from the earning of a master's
degree or its equivalent, . o

The culminating stage in the process of professional development 1in
teacher education 1% designed to produce a teacher-scholar, committed
to and capable of exercising instructional leadership in a broad

range of educational circumstances. This stage provides experienced
teachers with the opportunity for advanced professional development
that will undergird their commitment to careers in teaching. Some

will focus on the development of specialized skilis that are supportive
of quality classroom teaching and learning, but hopefully, many will
choose to retain a ¢areer-long involvement in direct instructional
roles with children and youth.




EXCERPTS FROM COMMENTS MADE BY REACTORS TO THE DENEMARK PRESENTAT ION

~ Larl Grant
Elizabeth Yancey

Carl Grant

... Your first point related to whether or not education is a profession.
The 1iterature, of course, suggests that it is not. We don't even have

a language, The point I would 1ike to add is that we do need to become

a profession and if we really want to become one, then we need to be sure
that the supporting professional eulture and knowledge base is multi-
cultural in nature and that it responds to diversity. As we look at
inservice, we need to include knowledge about all people.

«+. I want to comment on your point about research and service in the
university. We need to spend time doing research, but we also need to
spend time out in the field; we need to have a better marriage between
that research and that field experience.

. Yow mentioned that classroom teachers ought to be involved. I
couldn't agree more. If we don't involve classroom teachers, then how
would we know what we are doing? We can only become a profession when
we begfn to involve all parties, And all parties must include the com-
munity as well.

... Another point treated differences in the definition of inservice,
What we need is a philosophy, a conceptual base for inservice education,
Ijthigk we are still running around trying to figure out what this 1is
all ahout,

... You als0 asked us to reexamine the assumptfon that teacher education
1s too theoretical. You were talking about the relationship between
teacher education and theory. 1 agree with you that there needs to be
more integration between theory and practice.

... Another assumption which you said needs reexamination is that teacher
education improves as it is transferred to the field. I believe it is

not 5o mugh a matter of moving it to the field as it is moving 1t together.
The school and the university wust work together so we are not really
moving it from the university to the school -- there needs to be an
integration, Simply put, what I am trying to say is that we need to

move from planning so much 1n the university without being out in the

field and working with it.

... The last point I would 1ike to make is that as we think about
inservice we really need to think about all of the clients in the
country. And they include a Targe number of physically different kids
as vell as a large number of them who are culturally different.
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Elizabeth Yancey

... 1 could really say as Carl said, "me, too" right on down the 1ist of
items mention by the speaker, but I did pick out a few highlights that

I would 1ike t0 camment on and reemphasize, particularly from a public
school point of view.

First of all, I kind of feel as if I have an inferiority complex because
you have been talking about "those guys" in the public schools. And,
you are meeting hare to save us. You are going to be our saviors. We
have talked ahout who should participate but I will comment more on

that later.... Thare is one given I think we all agree to, and that

is that inservice education is a complex multi-dimensional enterprise.

... It is critical that we 1ink up the resources, both human and material.
The money is extremely short. The energies are getting a 1ittle tired.
The federal monies are beginning to dry up and what is left are meager
funds. They say §75 million for Section 532 and that's not really going
to go very far,

I heartily agrée with your point about the need to not keep separate
teaching, research, and service in the university....

I thoroughly agvee with the point when you talked about equity and parity.
For inservice education, the public schools must be the primary movers.
During the past eight years we have had four superintendents in Washington.
What we have found out is that everybody says inservice education and
staff development are important, but in the turmoil between the Board

of Education and the superintendent, inservice education is forgotten.

The colleges amd universities keep offering help, but because we did

not have our own thing together, it was very difficult for them to

provide assistance, So I really feel very strongly that the public
schools must be the primary movers in this thing we call inservice
education.

Certainly I agree that we must have common, central, broad objectives
for education,..,. The mission of the public schools and that of uni-
versities and ¢olleges are often very different... but there are some
common elements on which we must come together and agree.

.. I certainly agree that we have got to have a strong constituency
and a power hase, Let me give you an example from Washington, D.C.
We discovered about eight years ago that 27% of the city budget for
education had dropped to 18%. That's a 9% loss of city funds from
education diverted to other purposes., When we began to look at that
in relation to $wpporting inservice education, we found out that the
police department received 600% more funds for training and inservice
education than the public schools.... We keep talking about the fact
that we are ahout the business of educating children and that teachers
need assistance, but yet we found that our dollar is instead going to
the police forae or to some other agency for their training and retraining
efforts. Somehuw, the public does not feel that educators need reeducation,
but that everybody else does need it, We need a power base to influence
decision making in the interests of better education.
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... There must be a strong commitment to teacher education and inservice
education. That commitment must come from the school superintendent. It
must come from the Board of Education. In your role as a higher education
teacher educator, you've got to have that commitment from the president
of the university and from the dean of the school of education, In addi-
tion, there must be a strong commitment from the principal(s) of the
cooperating school(s) with which you work. Even though the teachers may
want to participate, if there is no comnitment from these key people, it
really never gets done and you don't see a difference.

«++ One of my concerns about commitment is that very often the two top
people meet. Within six months or so later it is a fourth-level meeting,
It's a representative's representative at the meeting. Then many of the
plans really disintegrate. When I see the fourth level representatives
showing up, I really don't feel that there is very much of a commitment
on the part of the school or the university.
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IV. SUMMARY OF SMALL GROUP DISCUSSIONS

Participants met in small groups during two Institute sessions to discuss:
(a) definitlons and purposes of inservice education, and (b) higher edu-
cation's role in inservice education. A summary of the ideas generated

by these groups follows.

Definitions of Inservice Education

1. Field-based services delivered after initial certification program
of systematic activities promoted or directed by district and designed
to Vncrease competencies needed by personnel in the performance of
their assigned duties or to be assigned duties.

2. Programs designed to facilitate the continued professional gqrowth of
school personnel and increased awareness on the part of the community.

3. Education that takes place concurrently with service and is job
related,

rograms

4. A process by which an edugation agency initiates or sponsors |
for the professional development of its personnel.

5. Activities which provide experiences for teachers to update for new
trends, skills, certification, and for personal development. Inservice
education must include the whole spectrum of educational personnel.

6. Planned services and activities specific to the needs of the client:
teachers, It is a life-long, rather than a degree-to-degree process.

Purposes of Inservice Education

The following purposes were mentioned at least once; {f more than once,
frequenciey are noted in parentheses,

1. To improve teacher skills, knowledge, and attitudes (7)
To acquire special skilly identified by the local school system (2)
To improve educational opportunities for all school pupils (3)

To increase effectiveness of classroom instruction for all pupils (4)

L= LI — T % B (S

To belp schools and teachers respond to changing needs of students
and communities (6)

6. To help school personnel advance professionally in terms of advanced
certification, salary, tenure (2)

7. To respond to executive/legislative mandated requirements (2)
8. To maintain university jobs
9. To provide continuous prafessiéna1 development of education personnel (5)
20
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10.

1.

To provide basis for continuing evaluation and assesament of the
teaching process and program needs (4)

the area of human relations, interpersonal skills, attitudes, values.

Questions About Definitions and Purposes of Inservice Education

N

Finance: Who should finance inservice cducation? Should taxpayers
pay for inservice or should individual professionals maintain their
own skills?

Control/governance: Who is in charge? who determines the nature
and purpose of inservice education? Who should control it?

Collaboration: How can inservice efforts be coordinated to increase
their impact on teachers and students? What are the roles of teacher
organizations, state departments of education, colleges and universities,
and special groups in collaborative approaches to inservice education?
How are these roles to be defined to ensure cooperation? Must there

be an adversary relationship between teacher organizations, IHE's and
LEA's for the control of inservice? Is true parity and collaboration
really p..sible?

Nature of programs: Who needs inservice education? Whose responsibility
1s 1t to define needs to be served by inservice education? Who should
initiate needs assessment? How should inservice fit into the long-range
plans of the school district?

Quality control: How can adequate accountability for quality of
inservice be ensured? What protection is there against the "fly-by-
night" opportunists?  How can we maintain quality control inservice
programs in light of cut-throat competition from institutions eager
to attract more students? Does inservice education make a difference
in the lives of children/adults? What steps should be taken to tell
whether or not inservice education really makes a difference? How
can inservice programs be improved?

Delivery of inservice education: Who can most effectively provide
inservice programs? What 1s the best delivery system? How can we
know which delivery systems are better than others? What are the
inservice implications of teacher center programs?

Management/administration: What are optimal scheduling patterns for
busy classroom teachers? How can we move inservice from a credit to
a servics basis?

Knowledge base: How can inservice education contribute to and help
mod1fy the supporting knowledge base of the profession? Vhat does
the present knowledge base have to say to inservice education?

2
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What I.1.E.'s Can/Should Do To Improve Inservice Education

Opportunities for School Personnel

General
1. Reexamine their missions relative to inservice education and estab-

1ish master plan for delivering it.

2. Develop departments of school services to serve school districts on
a regular, sustained, and systematic basis. Include the field agent
concept., ’

3. Provide for the retooling of university personnel in terms of the
nature and characteristics of clients.

4. Create united front with teacher organizations and L.E.A.'s to
improve funding opportunities for inservice.

5. Establish effective communication system with teacher organizations,
L.E.A.'s and state departments of education.

6. Provide for greater continuity between preparatory and graduate
programs through more cocperation within IHE departments,

7. Relate research efforts to inservice education.

8. Change IHE faculty reward system to make staff development a major
factor in promotion and teaching load.

Specific

9. Increase options in scheduling, format, and credit arrangements in
the delivery of inservice education.

10, Provide assistance in the assessment of needs of individual school
personnel,

11. Use instructional team approach to deliver inservice and include
classroom teachers on the teams,

12.  Include school administrators in all inservice courses/workshops
which are designed to change school curriculum/programs.

13. Provide for the interpretation of legislative/court decisions and
strategies for dealing with them,

14. Provide for full participation of school personnel in developing

inservice programs.

pgs!
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What T.H.E.'s Can/Should Do_To Improve Inservice Fducatio:

Opportunities for College/University Staff

1.

[%a]

Provide more of the teacher education program in a field setting
where there will be more opportunity for cooperative planning and
implementation.

Shift from individual to collective modes within departments of
education so that faculty can learn to plan and deliver curriculum
through collaborative approaches.

Reduce teaching loads with stipulatier that time must be spent in
the schools.

Assess client needs.

AMlow funds for faculty to participate in inservice activities for
school personnel.

Sponsor meetings of college level curriculum specialists to determine
vhat survival skills are needed by beginning teachers in their respec-
tive areas of specialization.

Reform/change faculty reward systems.
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V. RESUMES OF STATE PLANS FOR INSERVICE EDUCATION

Alabany - Truman Pierce and Robert Mayfield

As a pilot, developmental effort, the Alabama continuous professional
development program attempted to develop, tryout, evaluate, and refine
effective ways and means for ten public school systems, Auburn Uini-
versity, and the State Department of Education to use their unique re-
sources in a unified manner toward the improvement of the quality of
teacher education, preservice and inservice. Carrying out this mammoth
challenge required the development and implementation of agency inter-
relationships and mutual respensibility.

A number of persistent and recurring problems historically have hampered
the efforts of separate Tegal autonomous agencies in education to im-
plement a real partnership in the discharge of mutual responsibilities.
One such problem was comaunication barriers., Facilitated communication
among 1independent educational agencies had been virtua]]y nonexistent.
This has been caused, at least in part, by inexperience with working
together as true colleagues and by adhering uncompromisingly and coo
frequently to traditional status factors. Another problem has been

the collective inability to define adequately and agree upon common
purposes and goals. Repeated failure to clarify common values as a
necessary antecendent to goal determination has made successful im-
plementation of cooperative programs extremely difficult, if not
impossible.

The operational model developed for a continuous professional develop-
ment program (CP"P) was designed to ameliorate problems recognized
previously and other problems inherent in such cooperative ventures.
Consistent with the comprehensive nature of the CPDP, a multidimensional
model was designed to incorporate the necessary structural, functional,
procedural, and product-oriented components. The model, which was
tested thoroughly and which proved operationally eff1cient and effective,
consisted of the following elements: 1) A value clarification process
for the identification and definition of common purposes and goals to
be achieved 2) A gcvernment Structure character1zed by autonﬂmy of
decision mak1ng, and ut1]1zat1on of written by1aws rat1f1ed by each
participating agency. 3) Program administrative structure and personnel
under the policy control of the governing board. 4) A single, unified
budget to finance the consortium unified staff development program.

5) Utilization of joint personnel appointees of teacher education
institutions and local school systems for coordinating resources,
policy, communications, and programs in each participating school
system. 6) Utilization of a consortium professional staff for admini-
stvat1on, coordination, and evaluation of the total venture. 7) A
Serv1ce de11very system des1gned spéc1F1ca11y tc meet ident1f1ed staff
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year emnployees, group inservice activities for first-year employees,
consortium-wide task oriented small group activities for all employees
and program resources of combined personnel from all participating
agencies. 8) Utilization of prototypc forms designed to facilitate
planning, programming, reporting, accounting and evaluating consortium
staff development activities.

Florida - Louis Morelli

The Florida plan is based on a state legislature mandate which requires
that each district develop a comprehensive program of staff development.
In accordance with this regulation, an official document known as the
District Masier Plan for Inservice Education is submitted annually to
the Department of Education. This document is a five-year plan which
displays in concise format all inservice training activities that are
to be conducted during the five-year period.

The purpose of thic master plan is to stimulate the development of a
series of systematic training activities. These activities are designed
to increase the competencies needed by instructional personnel in the
performance of their assigned duties and also entitles participants

to have their teaching certificates extended after earning 120 points.
The district's master plan is reviewed annually to determine if the
inservice program meets State Board of Education regulations and the
extent to which it wmeets personnel needs of the district to attain

its educational goals.

Georgia - William Leach

In 1974, Georgia initiated a state plan for staff development, based

on these assumptions: 1) Staff development should be a continuum
throughout the professional 1ife of every educator. 2) Four years of
preparation, as reflected in a BA degree, are not sufficient to ade-
quately prepare a teacher. 3) Decisions concerning staff development
can best be made locally where emphasis is on the preparation for a
professional to operate in a specific job assignment. 4) Staff
development should be a part of a comprehensive Tocal plan for education.

Each school system was given the option of using its grant-in-aid funds
($490,000 for 188 school systems) for local staff development and of
submitting a plan which included: a local needs assessment, a listing
of priority needs, statements of educator competencies required to
overcome the needs, and activities designed to provide the needed
competencies.

Of the 188 school systems, 186 submitted local plans for staff develop-
ment which included locally developed seminars and workshops, individual-
ized instruction, and college courses,



A certification renewal procedure is available for school systems which
have conducted staff development programs for two years. Approximately
25 systems have such renewal plans underway.

Assessments of the state plan at this point are positive. Higher
education institutions have been williny to develop courses tailore”
to meet local needs. Teachers and administrators appear to be well
motivated to participate. Staff development funds have served as seed
money which systems have combined with other funds. The State Depart-
merit has approved only those local programs which appear to be of high
quality.

North Crrolina - James Valsame

A high percentage of funding of education from state funds and the
placement of legal responsibility for inservice education on local
boards of education have contributed to development of a comprehensive
state approach toward inservice education. State funding of inservice
education began in 1901 and has increased several fold in recent years.
Several steps have been taken to link state certificate renewal require-
ments with local legal responsibilities for inservice education, the
most recent being local responsibility for renewal from the state
standards.

State leadership efforts promote long range, comprehensive staff
development at the Tocal level through state allocation of funds for
local staff development, regionalization of many state consultant
services, and accreditation policies that provide unit wide approval

on basis of comprehensive educational planning. The state agency
carries out staff development activities that are needed to complement,
extend, and enharice local efforts. Provision is made for coordination
of state funds, roscurces wnd state Tevel priorities through the
Office of the Division of Staff Development.

A1l of these develop..ents have provided the state with a master con-
ceptual framework in embryonic form. The area needing greatest
development at preseat is an adequate evaluation component, The current
outlook for furthev nrogress is encouraging inspite of tightening state
fiscal resources.



VI. RESUMES OF UNIVERSITY AND SCHOOL INSERVICE EDUCATION PROGRAMS

The University Inservice Teacher Education Network

The University Inservice Teacher Education Network is a cooperative
effort by the School District of Philadelphia, Philadelphia Federation
of Teachers, Philadelphia Association of School Administrators, the
Pennsylvania Department of Education and six institutions of higher
education: Beaver College, Cheyney State College, the Pennsylvania
State University, Temple University, Villanova !niversity and West
Chester State College. The director of the projact is Dr. Betty B.
Schantz, i'rofessor of Early Childhood Education at Temple University.

The network 1is adninistered by a Board of Directors representative

of the 7ive constituent groups, with members responsible for obtaining
"at home" agreements from their respective organizations and/or in-
stitutions. After a year long planning process, the network opened
September 1976 1in cooperation with the Philadelphia Intermediate Unit.
During its first year of operation, most of its attencion was devoted
to wovking vut administrative/management agreements and to the offering
of a 1imited number of inservice education courses.

This model of cooperation between the various constituent groups is
~nvisioned as a beginning effort in a state-wide system of inservice
education that will bring instruction closer to meeting the educational
needs of classroom teachers and administrators as they themselves
describe their educational goals.

Western Kentucky University Teacher Corps Project

Presented by Richard Roberts, this inservice cducation program features
the concept of a training complex. This complex is directing the
efforts of Western Kentucky University toward a staff development pro-
gram which is field-based, individualized, and related directly to the
school-wide adoption of an integrated system of success strategies for
teachers and students. The four essential elements of this complex
are: ongoing needs analysis, ongoing progran development, alternative
delivery systems for training, and shared governance and management.

The presentation of this project was made by John Johansen and Heward
.Swan. The NIU model is predicated on the belief that student teaching
and other types of clinical experiences are extremely important com-
ponents of the undergraduate and graduate programs, and that improving
the quality of clinical experiences demands the cooperative efforts of
public school and university personnel. The project includes a variety
of activities: conferences, workshops, publications, and training
programs.
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Atlanta City Schools Progra:

Presented by Lucille Jordan and a panel of classroom teachers, this
program features emphasis on curriculum and staff development con-
currently. The rationale process is an assessment of where pup11s
are and with the assistance of their parents, teachers and other in-
terested persons, a determination of the gcals that are appropriate
for them to attain. Then, whatever training it takes to prepare
teachers to deliver that kind of curriculum becomes the staff develop-
ment program. There is a relationship between objectives and process
techniques, and for teachers there is an inextricable tie between
curriculum implementation and staff development. The identification
of specific competencies, the development and implementation of a
needs assessment procedure, and implementation of a staff development
prescription constitute the three phases of the teacher competency
process developed to bridge the gap between curriculum implementatioi
and staff development.

University of Northern Iowa Prog:ram

Presenters for this project were Roger Kueter, Len Froyen and Mrs.
Alpha Evans. Sponsored under the umbrella of the Drug Abuse Prevention
Program, this project is based on the fundamental concept that the pro-
fezsional preparation of teachers is best served through collaboration
and participation with the organized teaching professior. The novice
teacher can find a climate which welcomes new ideas and encourages
innovative practices if those already in the profession are sympathetic
to change and helpful to those who wish to sponsor it. The entire pro-
fession can profit from the interplay of ideas and the reciprocity of
purposes which emerge from such cooperative activity.

The University of New Hampshire Live, Learn, and Teach Model

Described by Sid Eder, the Live, Learn, and Teach Model is an experi-
mental program at the University of New Hampshire. It is designed for
both preservice and inservice education and emphasizes the exploration
of alternative learning and teachirg approaches in environments which
encourage creativity. Major characteristics of the program include:
activity-centered learning, collaborative team teachirg, community-
based education, interdisciplinary curricula, strategies for implement-
ing experimental Ycarning in traditional school structures, multi-age
grouping, adventure curricula, supervisory skills, individualized
learning, and teacher-student interactive skills.

Project T.E.A.C.H.

Joe Hasenstab presented this project. It is a professional development
seminar which bridges the ga,” between theory and reality in successful
classroom management. The primary objective of the project is the in-
ternalization of skills and strategies that lead to better teacher be-
haviors and thus, reduce psychic drain and increase psychic 1ift. The
means used to achieve this objective include training of concentrations
in verbal skills, momentum strategies, non-confrontation strategies,
motivation strategies, and teacher leadership skills.
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VII. PARTICIPANTS' COMMENTS

About the Institute

1. Good program, 1iked numerous 11lustrations of variety of programs.

2. The experience pushed us to reexamine: our perspectives about inservice
education.

3. The conference as a whole was excellen*,
4. A1l of the presentations were good, no dull ones.

5. The general session speakers were well prepared and gave good pro-
sentations,

6. The small groups were well structured and the opportunity to exchange
ideas was excellent.

7. It was helpful to include NEA, public school, and state department
spaakers on the program.

8. This institute has helped to identify issues; now let's go cn to
develop alcernatives and solutions---on to action!

9. Small group work was very good, stimulating and interesting. It
allowed us to be active participants and encouraged a free flow
of ideas.

10.  The social hour was excellent. Could we have two in a three-day
conference?

11. This struck me as one of the best sessions on inservice education
it has been my privilege to attend.

12. The exhibit/resource center provided for a sharing and exchange of
ideas.

13. The institute was well organized, variety, and good flow.

14. It was very relaxed, informal, and friendly.--- This helped to get
positive interaction from the group.

15. The opportunity to exchange ideas at this institute was excellent.

16. I particularly 1liked the case study sessions but wish that I could
have attended all of them.
17. The attitude, position, image, initial steps of AACTE in leadership

in inservice education are most important. Let's continue. This
good beginning demands continuation.

o o
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suggestions_for Improving Future Institutes

1.

(%]

10.

Participants should have been helped to develop a "plan of action”
to take back to their colleagues for study and implementation. Turn
future institutes into workshops/action labs.

Include more classroom teachers.

Reactors to presentations should give brief statements which address
the main presentation.

Could sumnaries of the papers presented be provided?---"I wouid have
plunked down money for every presentation." (We hope that these
highlichts will be useful to participants.)

The conference should have pressed more to use the ideas generated
in the small discussion groups - those on the wall charts.

Could a packet of appropriate reading materials be mailed to parti-
cipants in advance of the conference?

llhere were the female key speakers?

I am surprised that there wasn't more input in the conference
regarding new teacher center legiclation., I primarily attend such
conferences in an attempt to keep up with such developments.

Questions during the Q-A periods should be limited to two or three
minutes so that there can be diversity in the type of questions
asked.

Perhaps AACTE workshops could model the very elements of inservice
we need to develop. Let's plan workshops on (a) innovative and

effective inservice strategies, (b) adults as learners, (c) ways
of individualizing inservice.
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VIIT. MEMORANDUM TO THE FACULTY OF THE COLLEGE OF
EDUCATION, WRIGHT STATE UNIVERSITY

AACTE leadership training institutes are
designed to stimulate dialogue about issues
and nroblems, to suggest solutions to
problems, and to provide direction for ]
program improvement. Dean Roger G. Iddings,
College of Education, Wright State University,
Dayton, Ohio shared with us a copy of his
December 27, 1976 memo to the faculty
following his participation in this institute.
We believe it 1s an excellent example, not
only of the impact of this LTI, but also

of the kind of leadership needed in colleges
of education. For this reason, excerpts from
this memo are incorporated in these highlights.

THE MEMORANDUM
Roger G. Iddings

Introduction

... I found this institute very interesting and feel that the topics
discussed have great implications for the College of Education. For

this reason I would 1ike to report to interested faculty about what I
heard and where I see us headed in this important area. I believe that
this has the potential for being the most critical area facing our College
at this time in history. -

Perspectives and Themes

The following is a 1ist of my perceptions of some of the important points
and themes that came out of the conference.

1. Teachers, teacher organizations, and the profession in general, consider
inservice education inadequate in its current stage.

2. Historically, we have given priority to preservice education and paid
little attention to inservice.

3. Effective inservice education programs cannot be developed without
collaboration among all constituencies.

4. Teachers in today's schools are better qualified than ever before.
Almost 100% have Bachelor's degrees and approximately 40% have Master's
degrees.

5. When colleges of education bought into the university system (as
opposed to the older, single purpose institution concept), they also

bought into a reward system based upon the needs of other components
of the university. This reward system is not always congruent with
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10.

11.

12,

13.

the goals of teacher education. We should not attempt to have an
"all university" controlled teacher education program. The teacher
education program niust be controlled by professional educators and
practitioners.

Inservice education should not be considered an update from preservice
education. It is really the next step in the total professional edu-
cation sequence. Dr. Denemark discussed three stages in teacher edu-
cation. The first stage was the preservice stage which he called
"generic learnings." The second phase, or inservice education, he
called "reality education;" and the third phase was continuing pro-
fessiunal development which he indicated was "preparation of a teacher
scholar." In any case there is a strong feeling in all sectors that
teacher education has to be career Tong,

We need to give attention to processes and procedures for adult
learning for professionals. There is a danger of using the same
strategies in inservice programs that we use for preservice education.

We need to find more effective ways of capitalizing on the expertise
of the subject matter faculty. To a large cxtent this resource is
totally ignored in our inservice programs.

Research and its translation into practice need to become a more
important component in the inservice education of teachers.

The organization and schedule of schools must be changed to allow
the teachers time and energy to learn, It is ridiculous to expect
teachers to be effective in professional development after they have
completed a full day of energy draining work. Colleges should help
accelerate this change.

College of education faculty need inservice education to learn to
work in different modes, with different processes and substance,

and to learn ways of including school practitioners in the planning.
A new type of professional personnel is required for inservice edu-
cation. We need teacher center staff and teacher counselors to do

an effective job of working with the practitioners. This may require
some joint faculty appointments with both university and school
systems.

We need to have professional resource centers which serve and are
Jointly supported by schools and universities.

Several states have set up "staff development units," or "continuing
education units," or "inservice units." These are used for inservice
education programs generally offered by the school district or a
state agency. In some cases, e.g., in Pennsylvania a specified
number of inservice units coupled with university credit earns a
teacher the "Master's equivalency" status for purposes of salary
and certification. In some cases, e.g., Florida, conversion formulas
have been established for converting university credit to inseryice
credit. At the present time I know of no case where the inservice
credit is converted into university credit. However, it was mentioned
as a possibility.
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14. A number of states are allocating specific funds to support inservice
education and mandating that each district prepare an annual plan of
faculty development. 1In addition, new federal "teacher center" legis-
lation mandates that 90% of the funds must flow through the LEA but
provides for a linkage with Higher Education.

15. The point was often made that the United Teaching Profession has a
considerable amount of political "clout." It was pointed out that
over 63 million people are currently involved in either giving or
receiving education in the United States today.

16. A collegial relationship must be established between higher education
personnel and teachers. When we get on the "turf" of the teacher, we
are no longer the expert. Oftentimes the expertise of what is going
to work in the classroom i5 alvesdy in some classvoom. Part of the
responsibility of higher educaticn is to discover and utilize these
resources.

17. There is no doubt that collaboration requires much effort, but it is
necessary i1f institutions of higher education are to continue to be
involved in inservice education.....

Reflections on WSU's Inservice Efforts

As I listened to the "case studies" that were presented at this conference,
I was struck by the fact that most of the elements included in the programs
presented are present in one form or another in our College's efforts to
meet this growing need....

The opportunities we currently provide for inservice teachers consist of
four distinct types. First, there are our regular, structured Master's
degree programs in a variety of fields offered on campus. Second, we
have for a number of years responded to inservice needs of teachers and
school districts through specially designed inservice projects. These
are not regular courses which are repeatedly scheduled but have most
generally been designed to meet a particular need after consultation with
teachers and administrators in the school districts. In some cases we
have had semi-formal advisory groups established in a school district or
a county system to do needs assessments and assist in designing the
inservice projects., Most often these projects have been supported by
teachers through tuition. In a few cases, they have been subsidized or
totally paid for by school districts through contracts with our College.
A third type with which we have been involved during the past two years
1s the Teacher Leader Master's offered (off-campus) in selected locations.
One other type of inservice effort is worthy of mention here. That is
the topical workshop which has broad appeal to the general population

of teachers,

Where do we go from here? There are several observations which 1 believe
are pertinent. One, we are ct-rently in the fifth consecutive quarter in
which our graduate enrollment shows a decline from the previous year. Two,
the teacher population in the surrounding schools has become much more
stable, and a higher percentage of those teachers now have Master's degrees.,
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Three, there seems to be an ever increasing call for inservice work which
will provide teachers with specific skills, knowledge and techniques for
dealing with the particular problems of the classroom. Four, teacher
organizations are becoming more aggressive in their requests for inservice
education, Five, when funds are available, boards of education seem to

be more receptive to planned inservice education programs, and six, there
is a national trend toward a greater emphasis on upgrading classroom
teachers through programs of inservice education. This 1s evidenced by
the recent trends in Teacher Corps and legislation supporting the teacher
center concept.

It seems to me that our program has to develop along the following 1ines:

1. The continuation of our present program with greater emphasis on
formalizing relationships with school districts.

2. An increased number of locations for the "off-campus Master's."

3. Offering "entry packages" in selected locations of our 11 county
service area, By the term "entry package," I mean an identified
group of our regular courses which may be offered off-campus and
will be applicabie to many uf our programs. This will make it
possible for students in outlying areas to make a significant start
in one of our Master's degree programs without an undue hardship.

4. Establish a "teacher center network." In this I see a comprehensive
teacher center on campus serving both our preservice and inservice
constituency. In addition, I visualize cooperatively supported
and controlled satellite teacher centers in a number of settings
throughout the surrounding area. These centers will have a repre-
sentative governing board which will establish the program for each
center. Resources for centers will, of necessity be drawn from the
schools and the community as well as the University. Associated with
the teacher center concept are some very serious questions that we
will have to struggle with. Are we willing, and can we legitimately
give up some of our control of the work done for academic credit?

Is it necessary for us to become involved with some form of con-
tinuing education unit (CEU) for some types of inservice work? If
we dc go vith a CEU system, do we want to develop some form of a
professional practices degree (PPD)? This raises a wide assortment
of problems such as recognition for salary purposes, upgrading and
renewal of teaching certificates, and a host of other considerations.

Conference Conclusions

One thing I noticed at the conference was that there seemed to be a
considerable amount of apprehension on the part of people in higher
education. This was accentuated by Roy Edelfelt's statements that:

Time is running out for schools of education. Unless there
are changes, inservice education will gradually be handled
outside of higher education. The teaching profession is now
large enough, strong enough, and willing to take over.
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I feel that this apprehension is a serious mistake. This is a time for
bold leadership. The role of higher education in inservice education is
an important one, but it requires our initiative to establish this role
and to give direction to the future. In my opinion, if we are creative--
f we are committed--if we are willing to give up some of our control--if
we do not consume all of our energies with our own introspection--the
future of the college of education is bright.

On the other hand, if we are so apprehensive and insecure that we become
rigid, and if we focus on ourselves as individuals rather than on what

is good for the total system, I am afraid that when "push comes to shove"
we will be left out. It is my firm opinion that what is good for the
College is good for each of us individually. We will have success through
the cooperation and the commitment of all within the College and through
collaboration with all other constituencies of the educational profession,

" RGI:hfr

December 27, 1976

Roger G. Iddings

Dean

College of Education
Wright State University
Dayton, Ohio
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"Time ts rwnning out for higher
education in inservice educatiom."

"It's already five minutes
before midnight.”

WHAT IS YOUR AGENDA
FOR ACTION? ~
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APPENDIX A
ROSTER OF PROGRAM PERSONNEL

Carol Barnes. 5211 Berks Street, Philadelphia, Pennsylvania 19143

Randal Bauer, Region Inservice Coordinator, Education Building, Room 524
Harrisburg, Pennsylvania 17126

William Brodeky, Principal, Bustheton Elementary School, Bowler and Hoff St.
Philadelphia, Pennsylvania 19115

Don D'Amico Principal, Conwell Middle School, Jasper and Clearfield,
Philadelphia, Pennsylvania 19134

Father Jack Deagan, Vice President, Villanova University,
Villanova, Pennsylvania 19085

George Denemark, Dean, College of Education, University of Kentucky,
Lexington, Kentucky 40506

Roy Edelfelt, Professional Associate, NEA, 1201 16th Street, N. W.,
Washington, D. C. 20036

S5id Eder, Assistant Professor/Coordinator Live, Learn & Teach Program,
University of New Hampshire, Morrill Hall, Durham, New Hampshire 03824

Mre. Alpha Evans, Junior High School Teacher, Cedar Falls, Iowa 50613

Len Froyen, Head, Department of Educational Psychology, University of ., -
Northern Iowa, Cedar Falls, Iowa 50613

Carl Grant. pirector, Teacher Corps Associates, School of Education,
Teacher Education Building, 225 N. Mills Street, University of Wisconsin
Madison, Wisconsin 53706

Joe Hasenstab, Director, Project T.E.A.C.H., 175 Westwood Avenue
Westwood, New Jersey 07675

Herbert Hite, Director, Teacher Corps, Western Washington University
Bellingham, Washington 98225

John H. Johansen, Associate Dean, College of Education, Northern
IN1inois University, DeKalb, I11inois 60115

Lucille G. Jordan, Director, Program Development, Atlanta Public Schools,
2930 Forrest Hills Drive, S.W., Atlanta, Georgia 30315

Roger Kueter, Project Director, Drug Abuse Prevention Program, University
of Northern Iowa, Cedar Falls, Iowa 50613

Thelma Lccey, 5750 Osage Avenue, Philadelphia, Pennsylvania 19143
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Everette Landin, W. Chester State College, Education Development
Center, 110 W. Rosendale Avenue, West Chester, Pennsylvania 19380

Lionel Lauer, Director, Staff & Leadership Development, Stevens School,
Spring Garden West of 13th Street, Philadelphia, Pennsylvania 19123

J. William Leach, Associate Director, Teacher Education and Staff
Development, Georgia State Department of Education, 15 Castlewood Drive,
Rome, Georgia 30161

Louis V. Morelli, Director, Staff Development Programs, Florida
Department of Education, Knott Building, Tallahassee, Florida 32304

Truman Pierce, Auburn University, School of Education, Auburn,
Alabama 36830

Richard Folis, Associate Professor, Math Education, Beaver College,
Glenside, Pennsylvania 19038

Joe A. Hicharason, pssociate Dean, School of Education, Georgia State
University, University Plaza, Atlanta, Georgia 30303

Richard A. Roberts, CBTE Director, College of Education Western
Kentucky University, Bowling Green, Kentucky 42101

Betty B. Schantz, Project Director, University Inservice Teacher
Educeation Network, Box 36 Island Route, Lock Haven, Pennsylvania 17745

Jackie Shepperd, Department of Education, Cheyney State College,
Cheyney, Pennsylvania 19311
Debbie Steinberg, Box 80, Elmer, New Jersey 08018

Jack Steinberg, Philadelphia Federation of Teachers, 1816 Chestnut
Street, Philadelphia, Pennsylvania 19103

Howard Swan, college of Education, Northern I11inois University
DeKalb, I11inois 60115

James Valsame, Director, Division of Staff Development, State Department )
of Public Instruction, 363 Education Building, Raleigh, North Carolina 27611
ben Wiens, professor of Adult Supervision, Pennsylvania State University,
6"9 S. Hendersen Road, King of Prussia, Pennsylvania 19406

Elizabeth C. Yancey, Vice Superintendent of Schools, District of
Columbia Public Schools, 415 12th St., N.W., Suite 1209
Washington, D. C. 20004
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Robert Mayfield, State Department of Education, Montgomery, Alabama 36104

Institute Staff

Shirley Bonneville, Program Associate, AACTE, One Dupont Circle,
Suite 610, Washington, D. C. 20036

Penelope Earley, Secretary, AACTE, One Dupont Circle, Suite 610,
Washington, D. C. 20036

Karl Massanari, Associate Director, AACTE, Director, PBTE Project,
One Dupont Circle, Suite 610, Washington, D. C. 20036

Lana Pipes, Editor, ERIC Clearinghouse on Teacher Education,
One Dupont Circle, Suite 616, Washington, D. C. 20036
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Appendix B
THE INSTITUTE PROGRAM

Tuesday Orientation Session for Program Personnel

Nov. 30

Wednesday Registration and Coffee Hour in Resource Center
Dec. 1

General session to give brief overview of the
Institute and the day's activities

Co-Chairpersons..... Shirley Bonneville, Karl Massanari

Small group meetings to discuss definitions
and purposes of inservice education

Coffee break/post flip charts/study charts

"The School of Education and Inservice Education"
.. Roy Edelfelt
Reactor .... Joe Richardson
Question-answer period

Lunch
Case Studies: State Plans
Alabama .+.. Truman Pierce, Bob Mayfield
North Carolina .... James Valsame
Georgia .... William Leach
Florida «+.. Louis Morelli

Question-answer period

Social Hour

Thursday General Session
Dec. 2
"Inservice Education: Perceptions, Purposes and
Practices" ... Herbert Hite
Reactor «+.. Lucille Jordan

Question-answer period

Case Studies: Higher Education and School Based
Four concurrent sessions:

University Inservice Teacher Education Network
of Pennsylvania.... Betty B, Schantz, Chairperson
and panel

Western Kentucky University Teacher Corps
Project .... Richard Roberts
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Friday

Dec.

3

Northern I11inois University Model for Clinical
Preparation of Teachers
. ... John Johansen, Howard Swan

Atlanta City Schools Program
«+.. Lucille Jordan, Chairperson
and panel

Lunch

Repeats of the four concurrent sessions

Case Studies: Specialized Programs
Three concurrent sessions

Project T.E.A.C.H.
.... Joe Hasenstab

University of New Hampshire: Live, Learn
and Teach Model .... Sid Eder

A Collaborative Model at the University of
Northern Iowa .... Len Froyen, Mrs. Alpha Evans,
and Roger Kueter

General Session

Small group meetings to discuss higher
education's role in inservice education

"Improving Inservice Education Programs:
The Challenge to Higher Education Institutions"
.+.. George Denemark
Reactors .... Carl Grant
Elizabeth Yancey
Question-answer period

Institute evaluation

Adjournment
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